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UPCOMING PARENT TRAININGS AND 
WORKSHOPS: 

Please check out any of the following 

websites for upcoming parent trainings:  

http://www.pacer.org/workshops/ 

http://www.center-school.org/pa-pirc/

wtss.php  

http://pealcenter.org/trainings-upcoming.php  

 

Check out the 

**NEW News** in 
PSE  

 Welcome new PSE 

Staff 

 New expanded curric-

ulum 
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What is Special Education? 

PRIOR TO PRESIDENT JOHN F. KENNEDY SPECIAL EDUCATION WAS 
CONSIDERED BY MANY TO BE TABOO. PRESIDENT KENNEDY REALLY 
HAD AN IMPACT ON AMERICA AND AMERICAN SCHOOLS DURING HIS 
PRESIDENCY. 
He pushed for the government to become more involved in helping all children get an adequate education. Prior to his 
presidency, many people that would now be considered to have even a mild state of disability, were sometimes shipped 
off to residencies that did not give them the opportunities that our children have today. Many students with untreated 
disabilities led lifeless lives cooped up in segregated areas where they were treated very inhumanely and suffered intoler-
ably. 
 
Present day Special Education is a set of services that are put into place following diagnostic reviews, parental con-
cerns, and/or teacher concerns. Let it be known however, that Special Education services are not only put into place for 
students that have specific disabilities, but the Special Education services are also available for students with significant-
ly high abilities. These students are usually referred to as "gifted".  
 
Special Education therefore is a set of guidelines that teachers, parents, and students follow so that each child has a spe-
cific educational plan in place. All stakeholders will have input into creating the specific learning objectives for each child 
with special education services. The idea behind this is so that the children that need the most help in certain educational 
and social areas will get focused support from not only the classroom teacher, but also from the special education team of 
teachers. The team of educators, parents, and consultants will eventually meet to create an IEP (Individualized Educa-
tion Plan) for the child.  
 
This plan will detail specifically the knowledge, skills, and/or attitudes that the educators will focus 
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At times, parents can experience a great deal of uncertainty and anxiety when they consider a multidisciplinary psychoeducational evaluation for 
their child. Evaluations can be conducted for the wrong reasons. This is why it is so important for parents to understand the purposes, strengths, and 
weaknesses of the procedures of a school-based psychological evaluation, and know what to expect.  

The Purpose of the Evaluation 
Psychoeducational evaluations are a set of procedures that are facilitated by a certified school psychologist as a member of the instructional team. 
They are often assessments that are administered to gather information about a student's cognitive abilities, academic skills and social/emotional 
status/development. Evaluations are most often conducted to determine if a student demonstrates need for specially designed instruction. It is al-
ways important to remember that all students demonstrate unique needs within classroom settings. However, these evaluations determine if a stu-
dent demonstrates educational needs beyond differentiation in the general education classroom.   
 
Parent Involvement in Planning 
Parents should always be a part of the multidisciplinary team; as such, parents should be invited to participate in the initial conference to discuss the 
need for an evaluation. It is important for the school to give the parents notice of the time and date of the meeting, and for parents to feel comforta-
ble asking questions about the reasons for the evaluation and the potential results.  
  
Evaluation Procedures 
Each evaluation is different, depending on the referral questions and psychologists may use different combinations of procedures, depending on the 
reason for the evaluation. Typically, evaluations consist of the following: 

Standardized Tests: These are tests that are administered in a standard manner that allow the psychologist to compare the individual student’s 
performance against that of the appropriate peer group. These tests are administered using the prescribed instructions, materials, and 
scoring so the results are consistent and accurate, and they are normed on a large group of individuals. 

Rating Scales: These are most often used to determine if the student displays particular behaviors or has specific skills. People who complete 
rating scales should know the child well, and multiple raters are often used to get a “whole picture”. Like standardized tests, rating scales 
are normed on similar student populations so psychologists can determine if the behaviors or skills of the individual student are very dif-
ferent from the typical peer group. 

Interviews: Psychologists often directly interview the student, teachers, and parents to gather information about their history, personal rela-
tionships, concerns, and goals, among other information.  

Observations: The psychologist and/or classroom teacher will often conduct a direct observation in the student’s natural setting, such as during 
class or in social interactions, in order to gather information about the student’s learning and behavior. 

 
What Can Influence Evaluation Results? 
Factors such as the student’s culture and English fluency, school history, attention, motivation, and comfort during the assessments can affect the 
results. The quality of the tests, including test validity, and what the student has learned in school can also have an influence on the results of the 
evaluation. These behaviors are observed and noted by School Psychologists and noted/interpreted within evaluation report.  

After the Evaluation 
The evaluation report (ER) should clearly report the results of the psychoeducational evaluations, as well as provide recommendations that may help 
the student. An effective evaluation report should be succinct, and summarize the following information: 

Purpose of the evaluation 
How the evaluation was conducted (process and procedures) 
Results of the evaluation 
Limitations 
Recommendations that inform instruction and goals 

Using the Evaluation Report’s Information 
After the evaluation has been completed, the psychologist and other school professionals often provide a written and a verbal report, and should be 
able to answer questions the parents may have. The following questions may be useful to ask: 

How will the school use the information from the ER to help the student? 
How can the parent use this information to help the student? 
Who else will have access to this information? 
How can the team be sure the results of the evaluation are accurate and fairly represent the child’s ability or personality? 
Are the results valid and consistent with observations of the student across settings? 
Do the results of the evaluation help address the concerns about the student? 

If Parents Disagree 
The goal of the evaluation process is best inform the multidisciplinary team in educational programming decisions that both support and challenge 
students within least restrictive environments. Parents may disagree with the results of the evaluation, and should be able to discuss their concerns 
with the team. In summary, parents are an important part of the school-based team that is responsible for making educational decisions for chil-
dren, and it is very important for parents to understand the evaluation process, to have shared and realistic expectations, and to feel like a valued 
member of the team.  

Online Resources for Parents:  
Bagin, C.B., & Rudner, L.M. (2004). Parents’ guide to standardized testing. Colorín Colorado. Available: http://www.colorincolorado.org/article/13031 
PACER Center, Evaluation: What does it mean for your child? Available: http://www.pacer.org/publications/pdfs/ALL11.pdf 
PACER Center, Just for parents: Learning about special education evaluation. Available: http://www.pacer.org/publications/pdfs/all60.pdf 
PACER Center, Special education evaluation and reevaluation. Available: http://www.pacer.org/publications/pdfs/ALL10.pdf 
References 
Canter, A. (2010). Psychological evaluations: What every parent should know. National Association of School Psychologists, Bethesda, MD.  
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WHAT IS DYSLEXIA? 



PARENT TO PARENT OF PENN-
SYLVANIA 

According to the PSP website, “n Pennsylva-

nia, the Parent to Parent model is a one-to-

one match between an experienced, mentor 

parent, called a peer support parent and a 

parent seeking individualized support from 

another parent who has been there. 

Here at P2P of PA, the Peer Support parent is 

the lifeline of our program. They are the 

volunteer families who have experienced the 

joys and challenges of sharing their lives with 

individuals with disabilities or special needs 

and are willing to listen, provide emotional 

support and information through shared, 

common experiences to the referred parent. 

Research has shown that what a Parent to 

Parent program offers is unique and can 

probably not come from any other source.”  

Office of Special Education Programs (OSEP) 
 
In the US, OSEP is the national government agency devoted to improving the education of disabled youth. Their mission 
is to provide leadership and financial assistance to states and local districts. 
 
•    Formula Grants: Is funding available to provide free public education in nonrestrictive environments. 
•    Discretionary Grants: Is funding made available for special education research at colleges, universities and non-profit 
groups. 
 
National Center for Special Education Research (NCSER) 
 
The NCSER was introduced through legislation in 2004 as the new center for special education research. 
•    As a center all its own, the NCSER is driven to provide a comprehensive research forum for ideas and teaching meth-
od development.  
•    The NCSER is now an easier route for special education teachers and researchers to apply for grant funding. 
 
International Association of Special Education (IASE) 
 
The IASE began in 1989. For over twenty years they have dedicated their resources to Special Education and have had a 
global impact. 
•    Since inception, they have fostered new international connections to bring worldwide awareness to the needs of spe-
cial education. 
•    Through their efforts, the IASE has drastically improved communication among countries. 
•    Through the IASE, professional educators and researchers have exchanged fresh concepts and much needed scientific 
analysis. 
 
Coordinated Campaign for Learning Disabilities (CCLD) 
 
The CCLD as an organization combines the efforts of six exceptional associations for the advancement of special educa-
tion. 
 
•    Council for Learning Disabilities 
•    Division of Learning Disabilities 
•    International Dyslexia Association 
•    Schwab Learning Center 
•    National Center for Learning Disabilities 
•    Learning Disabilities Association 
 
Through their combined efforts, the CCLD is at the forefront of special education awareness, research, and parental sup-
port. They specialize in early detection and intervention. 

Important Associations for Special Education 



*New* News in PSE 

2 Psychologists and a Program Officer 

 Jade Fiore has been teaching in the distr ict for 8 years at Pittsburgh South 
Hills Middle therapeutic emotional support classroom.  I am a graduate of Pitts-
burgh Brashear High school. I earned my Special education Supervision certifi-
cation from Edinboro University.  Jade will be the Program Officer for:  Fulton, 
Greenfield, Manchester, Montessori, Morrow, Schiller and Woolslair. 

 

 Alison Ryan earned a BS in Psychology and a Cer tificate in Children’s Lit-
erature from the University of Pittsburgh.  She earned her doctorate in School 
Psychology from Duquesne University. She was previously a school psycholo-
gist in Cleveland Metropolitan School District, where she served students in 
PreK through 12th grade. Alison has presented at several national conferences on 
topics related to conducting research in the field of school psychology, the pro-
fessional roles and practices of urban school psychologists, and strength-based 
assessments.  Furthermore, she contributed to posters that were presented at the 
American Educational Research Association Annual Meeting and the American 
Psychological Association Convention on topics related to academic and behav-
ioral interventions with African American males.  Her current interests are in 
prevention and intervention in at-risk youth.  Alison is a Pittsburgh native and is 
happy to be back in her hometown and joining the PPS team!   

 

 

 Brittany Weid soon to be McAdams if I ever file all the paperwork!  Since 
graduating from Indiana University of Pennsylvania in 2010, I have been able to 
explore my passion of working with at-risk students in various educational set-
tings.  At my most recent position as School Psychologist in the Butler Area 
School District, I was part of the team that created and implemented a School-
Wide Positive Behavior Intervention and Support Program in an alternative edu-
cation setting.   

 

**See Expanded PSE Curriculum Resources 2016-2017  
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PSE Curriculum Resources 2016-2017 – Updated 1/10/17 
 

Classrooms Reading Math Science Social Studies 

Autistic Support,  
Life Skills Support  & 
Multiple Disability 
Support K-5 

 Reading Mastery (NEW to some 
rooms with additional levels) 

 Language for Learning, Thinking, & 
Writing (NEW to most rooms) 

 Lexia as needed 
 Compass 

 Connecting Math (NEW to 
some rooms with additional 
levels) 

 Compass 
 

 PPS–created 
 Other select 

Resources 

 PPS-created 
 News-2-You 

 

Autistic Support &  
Multiple Disability 
Support 6-8 

 Start-to-Finish Core (NEW novels) 
 Corrective Reading (as needed) 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 
 Compass 

 Corrective Math (NEW) 
 Algebra Essentials (NEW) 
 ALEKS (NEW) 

 

 PPS–created 
 Other select 

resources  
 

 News-2-You 
 PPS-Created 
 Unique Learning 
 News-2-You 

Autistic Support 9-12  Start-to-Finish Core (NEW novels) 
 Corrective Reading (as needed) 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 

 Corrective Math (NEW) 
 Algebra Essentials (NEW) 
 ALEKS (NEW) 

 

 PPS–created 
 Other select 

resources  

 LCE (Life-Centered 
Education) Transition 
Curriculum 

Life Skills Support 6-8  Start-to-Finish Core (NEW novels) 
 Corrective Reading (as needed) 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 

 Able.Net Equals (NEW) 
 Able.Net Equals Pre-Algebra 

& Geometry (NEW) 
 

 PPS–created 
 Other select 

resources 

 PPS-created 
 News-2-You 

 

Life Skills Support 9-12  Start-to-Finish Core (NEW novels) 
 Corrective Reading (as needed) 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 

 Able.Net Equals (NEW) 
 Able.Net Equals Pre-Algebra 

& Geometry (NEW) 

 PPS–created 
 Other select 

resources 

 LCE (Life-Centered 
Education) Transition 
Curriculum 

 Unique Learning 
 News-2-You 

Learning Support K-5  Core with Differentiated instruction 
 Interventions (see MTSS triangle) 
 Lexia as needed 
 Compass 
 
 

 Same materials as Core-
modify materials as needed 

 Compass 

 NEW Core with 
modifications 
 

 Same materials as 
Core- modify 
materials 
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Classrooms Reading Math Science Social Studies 

Learning Support 6-8  Read 180/System 44 
 Code X 
 Core with modifications 
 Lexia as needed 
 Compass 

 Same materials as Core-
modify materials as needed 

 Corrective Math as needed 
 Think Through Math 
 Compass 

 NEW Core with 
modifications 
 

 Same materials as 
Core- utilize materials 
that note  “Modified” 
when available 

Learning Support 9-12  Modified English I,II,III , IV Core with 
modifications 

 English with Lab (Grade 9) 
 Block English with interventions 

(Grade 10 & 11) 
 Lexia as needed 
 Compass 

 TransMath (NEW-9th grade)  
Note: Schools can choose to use 
Bridge to Algebra this year if willing 
to copy materials) 

 Algebra AB 
 Algebra BC 
 Think Through Math 
 Compass 

 Interactive 
Science 

 Same materials as 
Core- utilize materials 
that indicate 
“Modified” when 
available 

Emotional Support K-2  Core with modifications 
 iRead Intervention used with Core 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 
 Compass 

 Core with modifications 
 Compass 

 Core with 
modifications 
Note: Teach same 
grade level to all 
students and rotate 
each year 

 Core with 
modifications 

Emotional Support 3-5   Core with modifications 
 Reading Horizon (Pilot in select 

rooms) 
 Lexia as needed 
 Compass 

 Core with modifications 
 Compass 

 NEW Core with 
modifications 
Note: Teach same 
grade level to all 
students and rotate 
each year 

 Core with 
modifications 

Emotional Support 6-8  Core with modifications 
 Read180/System 44 
 Code X 
 Reading Horizon (Pilot in select rooms) 

 Lexia as Needed 
 Compass 

 Core with modifications 
 Thinking Through Math 
 Compass 

 NEW Core with 
modifications 
Note: Teach same 
grade level to all 
students and rotate 
each year 

 Same materials as 
Core- utilize materials 
that indicate 
“Modified” when 
available 

Emotional Support 9-12  Core with modifications 
 Lexia as needed 
 Compass 

 

 Core with modifications 
 Think Through Math 
 Compass 

 Core with 
modifications 

 Same materials as 
Core-utilize materials 
that indicate  
Modified” when 
available 
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Other new additions 

Program Notes 
SpellRead (NEW) 

 
PCI (NEW) 

 Students who are achieving below the 15th%ile  in Reading and have made limited 
progress in the Wilson Reading System (WRS) 

ACTIVATE (NEW)  New computer software for students who have working memory and/or or executive 
functioning deficits 

Reading Horizons (NEW Pilot)  Piloted in select ES, AS, and LSS classrooms during the 2016-2017 school year 
 Addresses Phonics, Fluency, Vocabulary, and some Comprehension   
 Taught in conjunction with Start-to-Finish in AS, LSS, and MDS classrooms  
 Taught in conjunction with a modified core curriculum in regional ES classrooms 

Essentials for Living  Implemented at Pioneer  
Styer-Fitzgerald Academic and 
Transitions Curriculum (NEW) 

 Implemented at Conroy  

EdMark 
Reading A-Z 
Touch Math 

 Other Resources typically used in low incidence support classrooms (AS, LSS, and MDS 
regional classes) 

 
*PLEASE NOTE THAT WE PROVIDE INDIVIDUALIZED CURRICULUM AS STUDENTS’ NEEDS ARISE.  THE CURRICULUM LISTED 
IS WHAT IS GENERALLY USED; HOWEVER, THERE ARE ADDITIONAL PROGRAMS BEING USED FOR INDIVIDUAL STDUENTS. 
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Tier 3

K-12 (Grade Levels) K-12 (Grade Levels) 

95% Phonics (1-5)  SAP Referral

Sonday (1-2 ) RENEW (6-12)

Wilson Language (<15%) (3-11) Social Skills Training: Tough Kids Toolkit(K-5),               

SpellRead (>15%-49%) (K-12) Teachtown

PCI (K-12) Therapeutic Support Classrooms

Reading Clinic (2)

Power Readers (1-5)/ SuperChargers (2-5)

Read Naturally (6-8)

System 44 (>15%-49%) (6-9)

iRead (K-2)

Lexia paired with another intervention  (K-12)

Tier 2

K-12 (Grades Levels) K-12 (Grade Levels) 

Triumphs, FCRR, Word Building  ( K-1 )  Check in/Check out

95% Phonics (1-5)  Mentoring

Read Naturally  (Fluency) (2-5 ) Behavior Intervention Plan

Corrective Reading (Accuracy & Comprehension) (3-5) Strong Kids/Teens

Literacy Navigator (4-8) Second Stop Violence Prevention

Power Readers (1-5)/ SuperChargers (2-5) Aggression Replacement Training

Reading Clinic (2) Self-Respect: Sisters of Nia & Brothers of Ujima

iRead (K-2) Helping School Children Cope With Anger (3-8)                 

Corrective Reading B2 & C (6-8) SAP Referral  (9-12)

Rev It Up (6-8 & English 3 Block) Read 180 (6-8)/ English 1 with Lab (9)

Rev It Up (6-8 & English 3 Block) 

Journeys III  (English 2 Block)/ Journeys II (English I & II Modified) 

Lexia  (K-12)

Tier 1

K-12 (Grades Levels) K-12 (Grade Levels) 

Text Talk (K-2) Positive Behavior Interventions & Supports (PBIS)

Novels  (1-5) SaferSanerSchools (Restorative Practices)

Literacy Navigator (4-8)   School-wide System

Rev It Up (6-8 & English 3 Block) Consistent Rituals and Routines

Literacy Navigator (6-8) Systematic Focused Expectations (C.H.A.M.P.S.)

 
 

 

 
 
 

ACADEMIC BEHAVIOR 

MTSS is an inclusive and fluid model intended to help ALL students achieve academic and behavioral success. It 
represents a broad set of evidence-based practices that may be implemented across a system to include academics 
AND behavior within a recursive and systematic problem-solving process. Students may move in and out of tiers 
based on need reflected in the data. Students may be on different tiers at any point for academic and behavioral 
needs. 


